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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	40
Fluctuates through the year

	Proportion (%) of pupil premium eligible pupils
	67.9%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-2028

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	

	Pupil premium lead
	K.Berdesha

	Governor / Trustee lead
	


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£27,648

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£27,648


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Vision and mission 
Through an extraordinary education, we empower pupils to be life-long learners who recognise their limitless potential. Respectful relationships and an unwavering focus on discovering talents and interests enable pupils to flourish as extraordinary people. Together, we spark aspiration and drive achievement so that pupils contribute positively to society and to their extraordinary futures in an ever-changing world. 
Extraordinary Education 
An extraordinary education ensures that: 
· All pupils experience great teaching and develop the skills to know how to learn, enabling them to reach their true potential. 
· Every pupil has access to an equitable education entitlement that extends beyond academic success to the deep development of character, interests, talents and aspirations. 
 
 
Our strategic priorities 
To realise this vision for disadvantaged pupils, our strategy is anchored in three Trust-wide priorities: 
1. Excellent teaching and provision 
High-quality teaching, inclusive classroom practice and carefully designed provision ensure that disadvantaged pupils access ambitious learning experiences and achieve strong outcomes. 
2. High-quality support for vulnerable pupils 
Targeted academic, pastoral and wellbeing support removes barriers to learning and enables pupils to engage fully, attend regularly and make sustained progress. 
3. Exceptional enrichment 
Enrichment opportunities broaden horizons, raise aspirations and develop confidence, cultural capital and character, ensuring disadvantaged pupils flourish beyond the classroom. 
 
 
 
Strategic aims for disadvantaged pupils 
1. Outcomes and progress 
· To ensure disadvantaged pupils achieve strong attainment in reading, writing and mathematics. 
· To narrow and close gaps between disadvantaged pupils and their peers within the Trust and nationally. 
· To ensure disadvantaged pupils make at least good progress from their starting points. 
2. Quality of teaching and learning 
· To ensure disadvantaged pupils consistently experience high-quality, inclusive teaching across all subjects. 
· To embed evidence-informed strategies that meet the needs of disadvantaged pupils, including those with SEND. 
3. Attendance and engagement 
· To improve attendance for disadvantaged pupils so that it is strong and sustained. 
· To reduce persistent absence through early identification, family engagement and targeted support. 
· To strengthen pupils’ engagement in learning through positive relationships and high expectations. 
4. Wellbeing and mental health 
· To ensure disadvantaged pupils have timely access to appropriate mental health and wellbeing support. 
· To support pupils to develop resilience, emotional regulation and a positive sense of self, enabling them to engage confidently in learning. 
5. Communication and language 
· To identify and address language and communication barriers early and swiftly, particularly for younger pupils and pupils with EAL. 
· To ensure disadvantaged pupils develop strong oracy, vocabulary and communication skills across the curriculum. 
 
 
6. Enrichment, aspiration and character 
· To ensure disadvantaged pupils fully access enrichment opportunities that develop talents, interests and cultural capital. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	SEND
Overall SEND – 100% of Pupil Premium children at Unity are also SEND All of our Pupil Premium children also have special educational needs that leave them even more vulnerable to underachievement in relation to their peers. In addition to this, there are still examples of where Non-Disadvantaged SEND pupils who have missed specific interventions due to behaviour in mainstream schools and not accessing curriculum.

	2
	Specific Needs regarding, Speech, Language, Phonics and Reading 
Baseline data and ongoing assessment of and for learning indicates that the overwhelming majority of our disadvantaged pupils have underdeveloped oral language skills and vocabulary gaps.  Pupils have lower starting points with their phonics acquisition and reading ability. Upon entry many of our disadvantaged pupils have a reading age that is lower than the expected level for their age, so reading and phonics is a top priority within the curriculum.

	3
	Achievement across the curriculum 
All of our children are disengaged learners.  By providing them with targeted support and enrichment activities that enables them to boost their self-esteem by discovering interests and talents, we aim to close the gap. Our achievement data picture is that our Pupil Premium children attain and make progress broadly in line but sometimes above when compared with non-disadvantaged but this continues to be a priority.



	4
	Attendance and punctuality 
Due to a commitment of working with families and implementing the process of challenging persistent absence the school has exceptional attendance outcomes with the figures well above other PRUS and broadly in line with national mainstream. However, given the importance of attendance for our PP children (as they are the lowest attending group at 89.3% in 2024-25) we continue to view it as a challenge as the approach to promoting attendance and punctuality requires day to day embedding of culture. In addition to this, pupils joining us on behaviour courses are often on reduced timetables in their mainstream setting and so usually integrate on a part time table so much of our time is spent supporting them with attitudes to school and facilitating attendance.

	[bookmark: _Toc443397160]5
	Enrichment
Our children arrive with poor cultural capital and have often been on reduced timetables so have limited experiences beyond the core curriculum.  By providing them with targeted enrichment we will broaden their experiences


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	The progress of all groups including the Pupil Premium children is high across all subjects from the core to the wider curriculum.
	We aim for our pupils to access the national assessments (Phonics Test, KS1 SATS, Multiplication Tables Test, KS2 SATS). 
Our key success criteria includes:
• Data indicates better than average progress for Pupil Premium children from prior attainment in English and Maths in comparison with their peers in school and nationally.
• Internal data gathered from our assessment system and via monitoring indicates pupils are making progress and achieving well in comparison with their peers across the curriculum. The challenging target is 6 points (4 points being in line progress) for each subject.
Internal and external data indicates that pupils have successfully closed gaps in learning.

	To invest in the Read Write Inc phonics programme to provide all pupils with resources that enable them to read at their level, both inside and outside school

To use high quality CPD opportunities to ensure teachers have strong subject knowledge and are able to deliver an outstanding quality of education within this aspect of the curriculum
	Pupils who take the phonics screening test demonstrate accelerated progress from baseline attainment and/or pass the test. 
Pupils across the school demonstrate raised achievement in their phonics acquisition. 
Pupils demonstrate accelerated progress within their reading and internal data, KS1 and KS2 results indicate this. 
When taking into account prior attainment all pupils will reach their expected level or better. 


	To develop the knowledge of pupils’ individual social and emotional needs (SEMH) which affect their learning and improve their readiness to learn. This includes promoting self-confidence strategies and also raising awareness of potential self-care strategies around SEMH.
	Pupil voice questionnaires indicates that they feel supported by their peers and adults in maintaining a positive mental health. 
Behaviour logs, PSPs, ILPs and individual data indicates an improvement in the pupil’s behaviour and/or that they are applying protective factors to access learning. 

Complete boxall profile for all children termly to provide data to inform next steps and support plans for individual children

Timetabled focussed opportunities for social skills development inside and outside.  All children to have specific targets for social skills development.  This should be evident in Re-integration scales for each pupil.

	Providing an extensive range of enrichment opportunities within the wider curriculum so that pupils discover talents and interests and foster lifelong learning and habits.
	Monitoring data demonstrates that Pupil Premium pupils are engaging in enrichment activities to discover interests and talents. Risk assessments are applied so that all pupils have access to educational visits and enrichment opportunities that are funded entirely by school.

	To improve the attendance rates of Pupil Premium children compared to NonDisadvantaged children. 
	Pupil Premium attendance is above that for pupils in AP schools nationally with a target to at least fall into line with other groups being the main focus for 2025- 26. 
Pupil Premium attendance falls at least in line with non-disadvantaged pupils within Unity 
There are no Pupil Premium children who are defined as persistent absentees. 
Over time, behaviour course pupils demonstrate improved attendance from their baseline mainstream school attendance figures

	
	


Our strategy is based on providing support via quality teaching for all, targeted support and using other approaches for pupils with specific needs. We have used the DfE recommended Education Endowment Federation (EEF) Toolkit to inform us of strategies of support that will have the maximum amount of impact on the learning outcomes for our Pupil Premium children. We base our chosen strategies and activities on hard data as well as subjective information from pupils, parents, staff, governors and external support specialists. As part of this process we are aware of best value for money in relation to cost and the suggestion of impact from research.
Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To continue to implement coaching and mentoring for all teaching and learning support staff. 
Steplab coaching, TRG and MAT school improvement support
	Ensuring an effective teacher is in front of every class, and that every teacher is supported to keep improving, is the key ingredient of a successful school and should rightly be the top priority for Pupil Premium spending. 

	1,2,3

	We will purchase RWI scheme for  phonics to provide specific support for individuals

The English subject leader will be given release time to monitor the teaching of phonics and analyse pupil outcomes/achievement. Feedback sessions will be provided for all staff to ensure that phonics teaching remains outstanding.
	The EEF Toolkit explains: Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds. 

The teaching of phonics will be explicit and systematic to support children in making connections between the sound patterns they hear in words and the way that these words are written. 

The teaching of phonics will be matched to children’s current level of skill in terms of their phonemic awareness and their knowledge of letter sounds and patterns (graphemes). Every child takes a phonics baseline assessment upon entry so we can determine and action their personal needs.Invest in whole school CPD linked to RWI for all staff.  Ensure all resources 

Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds. 

The teaching of phonics will be explicit and systematic to support children in making connections between the sound patterns they hear in words and the way that these words are written. 

The teaching of phonics will be matched to children’s current level of skill in terms of their phonemic awareness and their knowledge of letter sounds and patterns (graphemes). Every child takes a phonics baseline assessment upon entry so we can determine and action their personal needs.
	2

	Investment in the PSHE Curriculum to ensure appropriate coverage, sequencing and progression and that the teaching, learning and assessment of PSHE is leading Jigsaw Scheme to focus on recovery curriculum issues of: 
• Mental Health 
• Sex and Relationships 
• Digital Safety 
• First Aid – Flat Stan
	The EEF Toolkit and guidance reports indicate the main benefits of an ambitious, sequenced and progressive PSHE curriculum: 
• Improved social and emotional skills • improved academic performance 
• improved attitudes, behaviour and relationships with peers 
• reduced emotional distress (student depression, anxiety, stress and social withdrawal) 
• reduced levels of bullying 
• reduced conduct problems 
• improved school connection.
	



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Targetted support for individual children with specific identified learning needs
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one: One to one tuition | EEF (educationendowmentfoundation.org.uk) And in small groups: Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF

The high average impact hides a large variation between the different approaches to teaching assistant deployment. Targeted deployment, where teaching assistants are trained to deliver an intervention to small groups or individuals has a higher impact, whereas deployment of teaching assistants in everyday classroom environments has not been shown to have a positive (+4 months) impact.
Teaching Assistant Interventions | EEF (educationendowmentfoundation.org.uk)
	1,2,3

	One to one bespoke counselling, mentoring support

Sessions are focussed on addressing any trauma whilst identifying self-regulation and meta cognition techniques

Where possible the activities may be linked to the curriculum and/or forest school learning

The boxall profile  will be used termly to focus on specific support areas in and outside the classroom
	The potential impact of metacognition and self-regulation approaches is high (+7 months additional progress)

The evidence indicates that explicitly teaching strategies to help plan, monitor and evaluate specific aspects of their learning can be effective.

Teachers can demonstrate effective use of metacognitive and self-regulatory strategies by modelling their own thought processes. 

Professional development can be used to develop a mental model of metacognition and self-regulation, alongside an understanding of teaching metacognitive strategies.
	

	
	
	



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles of good practice set out in the DfE’s Working Together to Improve Attendance advice. 

The main strategies chosen are: 
• Weekly Attendance Tracker 
• Have a clear school attendance policy on the school website which all staff, pupils and parents understand.
. • Continue to embed a whole school culture that promotes the benefits of good attendance.
 • Accurately complete admission and attendance registers. 
• Have robust daily processes to follow up absence. 
• Have a dedicated senior leader with overall responsibility for championing and improving attendance. 
• Work with each identified pupil and their parents to understand and address the reasons for absence, including any in-school barriers to attendance.
 • Where out of school barriers are identified, signpost and support access to any required services in the first instance. 

• Proactively use data to identify cohorts and specific individuals with, or at risk of, low attendance. 

• Where absence becomes persistent, put additional targeted support in place to remove any barriers. Where necessary this includes working with partners. 

• Where support is not working, being engaged with or appropriate, work with the local authority on legal intervention.

 • Where there are safeguarding concerns, intensify support through statutory children’s social care. 
• Maintain the same ambition for attendance and work with pupils and parents to maximise attendance. 

• Ensure join up with pastoral support and where required,
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence 

Parental engagement has a positive impact on average of 4 months’ additional progress. It is crucial to consider how to 3 and 6 13 | P a g e school website which all staff, pupils and parents understand.and persistent absence
	

	Staff CPD on the following specific aspects that have been identified via school evaluation: 
• Social, Emotional and Behavioural Needs 
• Domestic Abuse 
• Autism 
• ADHD 
• Trauma Informed
• Self-Care Strategies 
• Pathological Demand Avoidance
 • Online Safety
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers).
	



Total budgeted cost: £ [insert sum of 3 amounts stated above]
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	As part of the review process we assessed impact on the pupils in our unique school setting to check whether this is different to the Toolkit analysis. 
Ongoing Review of impact takes place termly using a variety of monitoring activities such as: 
• Pupil Progress Meetings 
• Book Scrutiny 
• Data Analysis 
• Learning Walks 
• SEND Assessment 
• Lesson Observations 
• Governor Visits 
• Attendance Data 
• Behaviour Logs 
Analysis of our reintegration scales. The table below shows the reduction in scores from baseline assessment during 2024-5.  The scales are completed upon entry to Unity and then at the end of their placement/time at the school. There are assessment criteria.
	Sub group
	% increase

	PX
	88%

	EHCP
	95%

	Non-EHCP
	90%

	Pupil premium
	


There is a significant increase in scores for all year groups and Pupil Premium data shows that these children are broadly in line with other groups.
The data indicates that the longer the pupil stays at Unity the greater the improvement in behaviour and reduction of negative incidents and traits.
Attendance 
The attendance for Pupil Premium children rises from their mainstream figures when they enter Unity Academy. 
	Category
	2024-25

	Whole school 
	90.23%

	Pupil Premium 
	89.3%

	SEN support
	95.9%

	EHCP
	90.9%

	Boys
	90.9%

	Girls
	95.0%


The attendance for pupil premium children is less than that for other cohorts at Unity.  This was mainly due to the change in nature of placements at the beginning of the year and a phased transition as new children with EHCP’s started with us in the Autumn term as full time placements due to a strategic change in direction working with the Local Authority to meet local needs.
Achievement
The expected progess for an academic year is to make atleast one national curriculum sub level progress over the year this is then broken down into sub steps.  
	Reading
	% of pupils making progress in line with peers in mainstream (11) 
	% progress all pupils (20)

	Writing
	80%
	88%

	Maths
	63%
	60%

	Reading
	94%
	88%


 
Pupil Voice






Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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